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Abstract 
The purpose of this study was to determine the primary school teachers’ attitudes towards professional development and to 
explore primary school teachers’ sense of burnout.  It was also aimed to explore the relationships between teachers’ levels of 
professional burnout and their attitudes towards professional development. Maslach Burnout Inventory (MBI) and Teachers’ 
Attitudes about Professional Development (TAP) scales were administered on 144 primary school teachers (F=40, M=104) 
working in AdÕyaman, a city located in the south-eastern part of Turkey. Research results revealed that teachers’ views differ 
significantly by gender and teaching experience. In addition results showed that teachers’ attitudes towards professional 
development are moderately positively related with personal accomplishment and slightly negatively related with 
depersonalization. 
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1. Introduction 
In an era of endless and rapid change (Fullan, 1999; Hargreaves, 2002), education has become increasingly 
important for the success of both individuals and societies. In this regard, teachers are expected to meet high 
standards of teaching and raise levels of achievement in schools and colleges (Campell, McNamara, & Gilroy, 
2004). Therefore, teachers who are mainly responsible for student achievement and performance face new learning 
needs to advance their professional development (Bransford, Darling-Hammond & LePage, 2005; Fullan, 2000; 
2001).  
Although some researchers see the concept as an unclear term (Evans, 2002), Day (as cited in Evans, 2002) 
defines teacher professional development as “the process by which, alone and with others, teachers review, renew 
and extend their commitment as change agents to the moral purposes of teaching; and by which they acquire and 
develop critically the knowledge, skills, planning and practice with children, young people and colleagues through 
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each phase of their teaching lives.” Educational researchers have put forward that in the era of school reform 
professional development of teachers is the keystone to educational development to meet the expectations of the 
society (Borko, 2004; Dede, Whitehouse, Breit & McCloskey, 2009; Desimone, Smith & Ueno, 2006). 
Consequently, teacher professional development is a noteworthy agenda in the field of educational research. Some 
researchers, on the one hand, have drawn increasing attention to the effectiveness of professional-development 
initiatives (Torff, Sessions & Byrness, 2005) provided by education authorities, schools, teacher unions, etc., and 
teachers’ perceptions on professional development (Bascia, 2000). Many other researchers, on the other hand, focus 
on the effects of teacher professional development initiatives on teacher instructional activities (Correnti, 2007; 
Desimone, 2009; Desimone, Porter, Garet, Yoon & Birman, 2002; Garet, Porter, Desimone, Birman & Yoon, 2001).  
Professional development of teachers have been affected by various factors such as teaching experience, school 
culture, school administration, job satisfaction, and many others.  Since burnout is another important factor debated 
widely in educational research literature on teaching profession, we, in this study, assumed that there might be a 
relationship between teacher professional development and teacher burnout. Stress and/or burnout, “a reality of 
teaching” (Iwanicki, 1983, p. 27),is a natural part of the pedagogy of teaching because the teaching profession is 
replete with stress factors such as social status, uncertainty, and everyday routine (Rean & Baranov, 1998). 
Teachers, for instance, interact with different people, including students, parents, principals, superintendents, 
governmental agencies etc., on a regular basis throughout the workday (Wood & McCarty, 2002). These interactions 
may lead some level of stress and exhaustion that may cause teacher burnout.  
 
1.1. Purpose of Study 
 
The purpose of the current study was to determine the primary schools teachers’ attitudes about professional 
development and their sense of professional burnout. It was, also, aimed to explore the relationships between 
teachers’ views on professional development and professional burnout. 
2. Methodology 
The participants of the study comprised a total of 144 primary school teachers working in AdÕyaman, a city in the 
south-eastern part of Turkey. Teachers’ attitudes about professional development were measured by an adapted 
version of Teachers’ Attitudes about Professional Development (TAP) scale, originally developed by Torff et al. 
(2005). Maslach Burnout Inventory (MBI) was used to measure the burnout levels of primary school teachers. When 
analyzing data gathered, firstly descriptive statistics was estimated for the independent variables which take part in 
the first part of the scale. Teachers’ responses to the scale were statistically analyzed using t-test, One-Way 
ANOVA, and Scheffe Tests. To determine the relationship between teachers’ attitudes on professional development 
and teacher burnout, correlation analyses were done. 
3. Findings & Results 
Table 1 presents the participants’ estimated minimum and maximum scores, mean scores, and standard 
deviations. 
  
Table 1. Descriptive results (N=144) 
 
Scales Minimum Maximum Mean SD 
Professional Development 12,00 30,00 25,18 3,68 
Emotional Exhaustion 9,00 41,00 19,96 6,77 
Depersonalization 5,00 16,00 7,69 2,58 
Personal Accomplishment 13,00 39,00 28,04 5,61 
 
As it can be seen in table, participating teachers got a mean score of 25.18 from professional development scale, 
19,96 from emotional exhaustion sub-scale, 7.69 from depersonalization sub-scale and 28,04 from personal 
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accomplishment sub-scale. These results suggest that participating teachers had positive attitudes towards 
professional development. 
 
3.1. Differences among teachers' views by Education Level 
 
One of the purposes of this study was to investigate whether there would be a significant difference between 
teachers’ views by gender. To this end a t-test was used. Results are shown in Table 2. 
 
Table 2. Gender results 
 
Scales Gender N Mean SD t p 
Female 104 24,75 3,91 2,228 ,02* Professional Development 
 Male 40 26,30 2,76   
Female 104 19,07 6,45 2,588 ,01* 
Emotional Exhaustion 
Male 40 22,27 7,11   
Female 104 7,75 2,55 ,486 ,62 
Depersonalization  
Male 40 7,52 2,69   
Female 104 28,22 5,96 ,593 ,55 
Personal Accomplishment 
Male 40 27,60 4,61   
                               *p<,05 
 
Findings revealed that the mean scores on professional development and emotional exhaustion differed 
significantly by gender. It was found female teachers had more positive attitudes towards professional development 
than the male teachers. Given the emotional exhaustion, it was also revealed that female teachers experienced more 
emotional exhaustion than male counterparts. 
 
3.2. Differences among teachers' views by Teaching Experience 
 
This study also aimed to investigate whether there would be significant differences among teachers' views from 
the point of teaching experiences. To verify whether there were significant differences, One Way ANOVA with 
Scheffe post hoc test was used. Results are shown in Table 3. 
 
Table 3. Teaching Experience 
 
Scale Teaching Experience N Mean SD F p 
Post Hoc 
(Scheffe) 
1) 1-5 Years 23 26 08 2 92 3 105 01* 1>5
2) 6-10 Years 37 25,24 3,17   2>5 
3) 11-15 Years 30 26,33 2,64   3>5 
4) 16-20 Years 27 25,00 3,41   4>5 
Professional Development 
5) 21 Years + 27 23,25 5,28    
1) 1-5 Years 23 21,13 8,13 ,825 ,51  
2) 6-10 Years 37 20,70 6,59    
3) 11-15 Years 30 20,50 6,53    
4) 16-20 Years 27 18,81 6,11    
Emotional Exhaustion 
5) 21 Years + 27 18,51 6,73    
1) 1-5 Years 23 8,82 3,02 1,829 ,12  
2) 6-10 Years 37 7,78 2,69    
3) 11-15 Years 30 6,93 2,01    
4) 16-20 Years 27 7,59 2,27    
Depersonalization 
5) 21 Years + 27 7,55 2,73    
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1) 1-5 Years 23 30,26 4,61 1,416 ,23  
2) 6-10 Years 37 28,05 6,42    
3) 11-15 Years 30 28,26 5,47    
4) 16-20 Years 27 26,85 5,04    
Personal Accomplishment 
5) 21 Years + 27 27,11 5,69    
                  *p<,05 
 
Considering the teaching experiences, it was found that teachers’ views differ significantly only for professional 
development. Result showed that, compared to the other groups, teachers with beyond 21 years of professional 
experiences had more negative attitudes about professional development. Having more teaching experience may 
have affected these teachers’ attitudes and behaviors about professional development. 
 
3.3. Correlation between teachers' attitudes towards professional development and their sense of burnout 
 
Table 4. Corelational Analysis Results 
 
Scales 2 3 4 
1) Professional Development -,059 -,206* ,517** 
2) Emotional Exhaustion 1 ,279** -,088 
3) Depersonalization  1 -,155 
4) Personal Accomplishment   1 
      * Correlation is significant at the 0.05 level, ** Correlation is significant at the 0.01 level 
 
 
Correlation analyses of the data showed that while teachers’ attitudes towards professional development was 
slightly negatively related with depersonalization (r=-,206; p<0,01), it was moderately positively related with 
personal accomplishment (r=,517; p<0,01). These results suggest that as teachers’ sense of depersonalization 
increases, teachers’ attitudes towards professional development tend to decrease, and as teachers’ sense of personal 
accomplishment tend to increase, their attitudes to professional development increase positively, or vice versa.  
 
4. Conclusions & Recommendations 
 
Teacher professional development is a vital concept in our era of school reform and school change. This study 
offers new insights into the relationships between teachers’ views on professional development and professional 
burnout. The results showed that teachers’ attitudes towards professional development were slightly negatively 
related with depersonalization. In addition, the study revealed that teachers’ attitudes towards professional 
development were positively related with personal accomplishment. In other words, teachers have positive attitudes 
towards professional development if they see a relationship between their accomplishment and professional 
development initiatives. Besides, they have negative attitudes toward professional development if they feel 
themselves burned out.  
The results urge that policy makers and/or school administrators should take necessary actions to prevent teachers 
from burnout in order to cope with the demands of changing schools and provide effective strategies to create 
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